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Abstract

The best and worst of experiences can dominate the human memory and influence future behavior
(Mitsokapas & Harris, 2022). As the primary sources of information, parents influence their children’s
decisions about education and future college and career plans. Research found that memories can become
distorted over time and manipulated by new information (Luna, 2018). It also found that a lack of parent
engagement can contribute to children that have negative school transitions and experiences (Harwood, 2021).
The purpose of this quantitative correlational study was to discover if a relationship exists between school
memories and parents’ engagement in their children’s education and future plans.

Participants in this online survey included 288 mothers, fathers, and legal guardians. Spearman Rho
measured a 0.996 correlation coefficient indicating a strong positive relationship between the variables School
Memories and Participants’ Engagement. Methodological triangulation was conducted to ensure that the result
was not based on a single method’s bias and limitations. Principal Component Analysis (PCA) and ordinal
regression analyzed the survey data for a comprehensive understanding of the Spearman result. PCA found
that the variable contributed significantly to the extracted factors and the ordinal regression predicted school
memories are associated with changes in moving from one engagement level to another.

The survey also revealed that participants’ (44.52%) parents provided the most motivation when they
made decisions about their past education and future plans; participants (78.47%) engaged weekly or more in
their children’s education, exceeding parents’ (35.42%) weekly or more engagement in their school activities
and; almost 52% of participants indicated that school memories influence engagement A Lot in their children’s
education and future plans, more than participants’ (35.7%) parents influence on their past school activities.

With the U.S. Department of Education’s mission to promote student achievement and preparation for
global competitiveness and the increased accountability on parents” engagement, this study contributes a
foundational understanding of the relationship with school memories. It also supports that parent’s educational
histories should be considered as insight into engagement in their children’s educational planning (Kyle, 2015;

Miller, 2015; Veitch, 2017).
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Introduction
As children transition from middle school to high school experiences can be marked by
social, emotional, and behavioral changes (Harwood, 2021). As they grow into parent roles,
distorted school memories may affect how they engage in their children’s education and future
plans. The best and worst of experiences can dominate the human memory and influence future

behavior (Mitsokapas & Harris, 2022).
Background

School Memories

How parents remember school experiences may trigger reliving past events, but if
meaning is found in the experiences it may alter how they feel (Speer et. al., 2021). Parents’
school experience can influence their children’s academic and postsecondary choices (Amaro-
Jiménez et. al., 2020). Understanding the relationship between parents’ school experience and
parenting behaviors may expose the nuanced ways in which these beliefs relate to their
children’s educational achievement (Boyle & Benner, 2020).

Research indicates that memories can be manipulated by new information, new ideas,
new thoughts, suggestive information, and misinformation (Luna, 2018). Manipulation can occur
during conversations with others and listening to media misinformation. People's memories are
selective, and they remember things with personal meaning, worth remembering culturally, and
that are thought to be of interest to others (Soo & Katsar, 2022). Rather than remembering a
whole event from the past, people subconsciously recall a selection of snapshots from the past
(Mitsokapas & Harris, 2022).

The idea that social variables can have a significant impact on adults’ memories of their

early lives is supported (Peterson et al. 2008). Some meaningful memories of school include 1)



grade level promotions, (2) the social side of schooling and (3) special education and other labels
(Miller, 2015). Research has focused on school memories from a distinct perspective and saw
them as a historical object giving attention to the social perception of education, schooling, and
teaching. Sources suggest that the way school memories are recalled may reveal effective social
and cultural dimensions and help define the reasons behind some of the clichés that still describe
the classic school model (Meda & Vifiao, 2017).

A recent study found that people have more memories from their preschool years than are
widely believed and can recall events from earlier in their lives than historically documented
(Peterson, 2021). Although the findings were not focused on school memories, they provide
insight into the recall of past events. As other research encourages, parent’s educational histories
should be considered as insight into engagement in their children’s educational planning (Kyle,

2015; Miller, 2015; Veitch, 2017).

Why Parent Engagement?

Engagement in children’s education is found to make a significant contribution in their
educational achievement (Harris & Goodall, 2008; Ates, 2021; Utami, 2022). Past and present,
parent engagement involves volunteering at school, communicating with teachers and other
support staff, assisting with homework, and attending school events, parent-teacher associations
(PTAs) meetings, and parent-teacher conferences to support their children’s education (Hill &
Taylor, 2004; Coskun and Katitas, 2021; Utami, 2022). Joyce Epstein’s engagement model
suggests that parenting, communication, learning at home, decision-making, and collaborating
with the community are important for parents’ engagement (Khumalo, 2023).

Parents are the primary source of influence and information in a child’s life and schools

are a secondary source where students learn to formally acquire information (Ceka & Murati,



2016; Smith et. al, 2021; Okello, 2023). Education outcomes are associated with the amount of
information a parent has about academic opportunities for their children and can have a positive
or negative influence on their academic and postsecondary choices (Amaro-Jiménez, 2020).

Parents also influence their children’s decisions about future college and career plans and
use their knowledge to help with career development. However, parents and children need to be
aware of each other’s perspectives and intentions as they negotiate career options (Suryadi et al.,
2020). Career decisions are among the most important that individuals make in their lifetime and
deciding a career is a result of learning experiences (Bimrose & Mulvey, 2015; Gati & Tal,
2008; Kulcsar et al., 2020).

As the parent role continues to demand greater accountability, it is a reminder that
parents remain the primary source of information and decision-making for children. A lack of
engagement can contribute to their children having negative school transitions and experiences
(Harwood, 2021). Memories can reinforce personal errors and lead to greater certainty that false
beliefs are true (Stohr, 2020). The purpose of the research was to discover if there is a
relationship between school memories and parent’s engagement in their children’s education and

future plans.

Methodology
The process required permissions for recruiting parents and conducting this quantitative
correlational study. A non-probability or convenience sampling method was used because it left
up to parents to self-select their participation in the survey. Parents that consented to participate
gained access to the SurveyMonkey online survey. Participants could withdraw at any time by

contacting the researcher with the provided contact information.



Participants

Participants included mothers, fathers, and legal guardians 18 years old and older with
children in grades K-12 in a school district in the southeast region of the United States. Although
the survey was extended to all parent roles, 98.26% of respondents identified as mothers. There
was little difference between the number of White (38.93%) and Black or African American
(38.21%) participants in the study and the primary language spoken at home is English
(87.50%). Participants were educated with 33.57% graduated from college and 25.71%
completed graduate school. More than half of participants hold professional licenses and

certification (53.57%) in healthcare, education, and business.

Instrument

The researcher developed an original survey instrument to collect data in SurveyMonkey.
Participants were able to respond to the survey online by computer, table, or cell phone. The
survey was made up of closed-ended questions with predefined lists of answers that used three-
to-five-point rating scales and check boxes. More than one answer could be selected for some
questions.

The survey focused on factors in the questions and represented different in- and outside
of school experiences and engagement in children’s education and future planning. Included in

the study were:



School Experience Educational Support

* Cafeteria * Family * Deans

* Classes * Friends *  Principals

* Extracurricular activities *  Mentor *  School counselors

* Library/media center * Parents *  Special education staff
* Proms »  Spiritual figure *  Sports Coach

* School location *  Work Supervisor ¢ Teachers

*  Workshops *  Therapist/counsel

* Educational Achievement ¢ Tutor

Engagement In Children’s Education and Future Planning

*  Monitoring children’s education with school staff
*  Monitoring children’s education with school technology
* Participating in school activities
» Participating in college and career school events
*  Researching media center/library online college and career resources
*  Using parent resources
*  Volunteering
The identified factors provided context but were not the variables studied. The analysis focused
solely on School Memories and Participants’ Engagement as variables.
Instrument Test
Before collecting data with the instrument, a test of the online survey was conducted with

volunteer parents.



Data Collection
Data was collected in SurveyMonkey from March 2024-April 2024. Two hundred and eighty-

eight (288) parents participated.

Data Analysis
Spearman Rho was used to measure the correlation coefficient. Table 1 shows that a
perfect positive Spearman correlation is a value of 1 and the study value was 0.996 indicating a
strong positive relationship between the variables School Memories and Participants’
Engagement. Movement in the same direction indicates that the two variables are closely
related. The study hypothesis was supported, and the null hypothesis was rejected.
Table 1

Correlation between the Variables

School Participants’
Memories Engagement
Spearman's School Memories Correlation Coefficient 1.000 .996”
rho
Sig. (2-tailed) 0.000
N 288 288
Participants' Engagement Correlation Coefficient .996” 1.000
Sig. (2-tailed) 0.000
N 288 288

**. Correlation is significant at the 0.01 level (2-tailed).



Since limited research exists on school memories and parent’s engagement, the
researcher wanted to cross-check the high positive correlation. Principal Component Analysis
(PCA) and ordinal regression analyzed the survey data for a comprehensive understanding of the
Spearman result. The PCA examined what aspects of school memories contribute to participants’
engagement and any meaningful patterns in the data. The analysis simplified the dataset and
measured factors and confounding variables that could include parents and their different roles,
type of school children attend, number of children, parents’ educational level, and cultural
background. The variables were found to contribute significantly to the PCA extracted factors.
Appendix A shows the complete PCA analysis. The ordinal regression analysis examined how
school memories are associated with the movement of participants” engagement. The model
analysis predicted that school memories are associated with changes in moving from one
engagement level to another. See Appendices B and C for the complete analysis. The
methodological triangulation was conducted to ensure that the strong positive result was not

based on a single method’s bias and limitations.

Discussion
In addition to a strong positive correlation, the survey provided additional insight into
participants’ school memories.
* To understand who provided the most motivation when participants made decisions about
their past education and future plans, participants (44.52%) revealed that parents

provided the most. Family (18.73%) followed with the next highest response.



* Participants’ (78.47%) engage Weekly or more in their children’s education and future
plans. The finding was significant compared to participants’ parents (35.42%)
engagement in their past school activities.

* Almost 52% of participants indicated that school memories influence engagement A Lot
in their children’s education and future plans (See Table 3). Participants’ parents (35.7%)

had less influence on their past education and future plans (See Table 4).

Table 3

School Memories Engagement Influence

How much do your school memories influence engagement in your children’s education and
future plans?

None at all A little A moderate amount A lot
n % n % n % n %
8 2.78% 35 12.15% 96 33.33% 149 51.74%
Table 4

Parents influence on Participants’ Education

How much did your parents influence your education and future plans?

None at all A little A moderate amount A lot
n % n % n % n %
50 17.36% 69 23.96% 68 23.61% 101 35.7%

Although parents provided more motivation than other individuals like family, friends,
teachers, schools counselors, and mentors, there was no significant finding on how much they
influenced participants’ education and future plans. The finding supports Keith et al. (1986),
Swain (1988), and Bodovski et al. (2022) studies that found no significant influence or

relationship with parental engagement and student achievement. Different factors may have



affected findings like parents’ education, school setting, grade level, and socioeconomic and
cultural backgrounds.

Harwood (2021) asserts that limited parental engagement can affect children’s school
experience. On the contrary, Jelena Obradovic et al. (2021) argues that excessive direct
engagement with children can be counterproductive to their self-regulation. An outcome of the
study was that while parental over-engagement can affect a child's self-regulation, their support
and quality of engagement remains important during transitions to different grades. The current
study found that participants engage more often than their parents’ did in activities like
monitoring children’s education with staff or schools technology, participating in school
activities, and/or using school resources to research colleges and careers. It did not study the
impact of how often parents engaged in participants’ education and future plans or establish its
cause and effect.

Research reinforces that parents are a major influence on their children’s learning as they
transition throughout school and beyond (Ceka & Murati, 2016; Okello, 2023). They also have a
significant effect on the career orientation of their children (Suryadi et al., 2020). The strong
positive relationship and participants’ direct responses that school memories influence their
engagement supports the research of Kyle (2015), Miller (2015), and Veitch (2017) and
cemented the importance of parents’ school memories.

In the study, participants indicated the ways schools and districts can improve services to
increase parent engagement. These areas received the greatest number of responses and suggest
ways that parents can access information to improve their engagement:

» Consideration of working parents’ schedules when planning school activities and events

(61.11%).
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» Sending timely communications and alerts (49.65%)
* Using technology for parent/teacher conferences and other kinds of meetings (45.83%).
» Conducting surveys to understand parents’ needs (41.67%).
» Increasing productive face-face meetings and providing realistic solutions (41.67%).
Districts and schools should offer a variety of activities to intentionally engage parents
(U.S. Centers for Disease Control and Prevention, 2025). Appendix D shows ways in which

schools and districts can improve their services and contribute to increased parent engagement.

Implications

The mission of the U.S. Department of Education is to promote student achievement and
preparation for global competitiveness by fostering educational excellence and ensuring equal
access (U.S. Department of Education, 2025). Since the authorization of Every Student Succeeds
Act in 2015, state education agencies have been redesigning their school and district
accountability systems to include indicators of college and career readiness.

Indicators include identification of a career pathway, intentions to pursue a
postsecondary degree or professional certification, or possession of a variety of 21st century
skills (Brodersen, 2020).

Acknowledging that school reforms and career standards change when parents leave
school, they may not have the capacity to find information that improves their children’s
educational experience. Like parents navigated the school system, their children are doing the
same. The ideal situation is one where parents are perceived as active partners in educating their
children (Okeke, 2014, p. 1; Khumalo, 2023). Epstein’s engagement model reinforces that

planned partnerships and collaboration should be built among parents, schools, and
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communities; however, parents and schools are ultimately responsible for children’s education

(Barr and Saltmarsh, 2014; Epstein, 2018; Yulianti et al., 2022).

Limitations

It was up to parents to self-select for participation in the study. Their self-selection may
have been biased. With participants self-reporting, school memories may be distorted over time,
which could impact the study results. The study used the legal definition of parents. By
expanding the parent role and including relatives and other adults, it could broaden an
understanding of caregivers past school experience and engagement with children. Socio-
economic characteristics, generational age, and cross-cultural diversity were not investigated and
may have revealed differences in the groups. Finally, geographical locations where participants’

attended school may have provided insight about environmental settings.

Future Research

The study contributes to the limited research about school memories and parents’
engagement. The researcher intentionally limited the scope of the study to understand parent’s
perceptions of their school memories and engagement in their children’s education and future
plans. Further research should consider the varied caregiver roles, gender, culture, and socio-
economic status of participants.

Quantitative research could expand descriptions, and qualitative studies could provide
rich data and give voices to parents as they tell stories of their memories and current engagement
practices. Researchers should consider investigating the influence of school memories on how
often parents engage, the social-emotional aspects of parents’ school experience, and how past

motivation influences parents’ beliefs about their children's education.

Conclusion
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Parents want their children to be successful, but they may not always be prepared to meet
their needs. Wise school leaders understand that to improve student achievement both parents
and schools need to work together (Jeynes 2018; Yulianti et al., 2022). Emphasis should be
placed on the nature of parents’ school memories and used to intentionally increase engagement.
Schools and districts are encouraged to improve their parent practices and to reimagine their
partnerships. Children of empowered parents are better prepared to be successful in school (Ball,

2014, p. 98; Steyn, 2023).



13

References

Amaro-Jiménez, C., Pant, M. D., Hungerford-Kresser, H., & den Hartog, J. (2020). Identifying
the impact of college access efforts on parents’ college preparedness. Knowledge
Community Journal, 30(1). https://files.eric.ed.gov/fulltext/EJ1257633.pdf

Ates, A. (2021). The relationship between parental involvement in education and academic
achievement: A meta-analysis study. Pegem Journal of Education and Instruction, 11(3),
50-60.

Ball, A. (2014). The Parent/Guardian Empowerment in Schools. The Journal of Contemporary
Social Services, 95(2), 92-99.

Barr, S., & Saltmarsh, S. (2014). It all comes down to the leadership: The role of the school
principal in fostering parent-school engagement. Educational Management
Administration & Leadership, 42(4), 491-505.

Bimrose, J., & Mulvey, R. (2015). Exploring career decision-making styles across three
European countries. British Journal of Guidance and Counselling, 43(3), 337-350.
https://doi.org/10.1080/03069885.2015.1017803.

Bodovski, K., Munoz, I. G., & Apostolescu, R. (2022). Parental help with homework in
elementary school: Much ado about nothing? Journal of Research in Childhood
Education, 36(4), 631-647. https://doi.org/10.1080/02568543.2022.2027830

Boyle, A.E., & Benner A.D. (2020, April 2). Understanding parental educational
involvement: The roles of parental general and child-specific school readiness beliefs.

Merrill-Palmer Quarterly, 66(2), 199-226.



14

Brodersen, M. (2020, November 1). The growing importance of college and career readiness
indicators. REL Central. https://ies.ed.gov/ncee/rel/Products/Region/central/Blog/
20081

Ceka, A., & Murati, R. (2016). The role of parents in the education of children. Journal of
Education and Practice, 7, 61-64.

Coskun, B., & Katitas, S. (2021). Parental involvement in secondary education: Perceptions and
potential barriers. African Educational Research Journal, 9(2), 418433.

Epstein, J. L. (2018): School, family, and community partnerships: Preparing educators and
improving schools (2nd Edition). Routledge.

Gati, I., & Tal, S. (2008). Decision-making models and career guidance. International handbook
of career guidance (pp. 157-185). Springer Netherlands. https://doi.org/10.1007/978-1-
4020-6230-8_8

Harris, A. & Goodall, J. (2008) Do parents know they matter? Engaging all parents in learning.
Educational Research, 50(3), 277-289. doi: 10.1080/00131880802309424

Harwood, N. (2021). Transition to high school: Added risk factors. Journal of Graduate Studies
in Education, 13(2), 56-59.

Hill, N. E., & Taylor, L. C. (2004). Parental school involvement and children’s academic
achievement: Pragmatics and Issues. Current Directions in Psychological Science, 13(4),
161-164. https://doi.org/10.1111/j.0963-7214.2004.00298.x

Jeynes, W. H. (2018). A practical model for school leaders to encourage parental involvement
and parental engagement. School Leadership and Management, 38(2): 147-163.

doi:10.1080/ 13632434.2018.1434767


https://doi.org/10.1111/j.0963-7214.2004.00298.x
https://doi.org/10.1111/j.0963-7214.2004.00298.x
https://doi.org/10.1111/j.0963-7214.2004.00298.x
https://doi.org/10.1111/j.0963-7214.2004.00298.x

15

Keith, T. Z., Reimers, T. M., Fehrmann, P. G., Pottebaum, S. M., & Aubey, L. W. (1986).
Parental involvement, homework, and TV time: Direct and indirect effects on high school
achievement. Journal of Educational Psychology, 78(5), 373-380.
https://doi.org/10.1037/0022-0663.78.5.373

Khumalo, J. (2023). School management support for parental involvement in education. In N.
Popov, C. Wolhunter, Z. L. de Beer, G. Hilton, J. Ogunleye, E. Achinewhu-Nworgu, &
E. Niemczyk (Eds.), BCES Conference Book Vol 21., Recovering education: Using the
experiences and learning acquired to build new and better education systems (pp. 273-
279). Bulgarian Comparative Education Society.
https://files.eric.ed.gov/fulltext/ED629389.pdf

Kulcsar, V., Dobrean, A., & Gati, I. (2020). Challenges and difficulties in career decision
making: Their causes, and their effects on the process and the decision. Journal of
Vocational Behavior, 116, 103346.

Kyle, M. (2015) From past to present: How memories of school shape parental views of
children's schooling, International Journal of Early Years Education, 23(2), 153-171.
doi:10.1080/09669760.2014.992869

Luna, K. (2018-Present). How memory can be manipulated (No. 91) [Audio podcast episode].
American Psychological Association. https://www.apa.org/news/podcasts/speaking-of-
psychology/memory-manipulated

Meda, J., & Vifiao, A. (2017). School memory: Historiographical balance and heuristics
perspectives. In C. Yanes-Cabrera, J. Meda, & A. Vifao (Eds.), School memories (pp. 1-

9). Springer. https://doi.org/10.1007/978-3-319-44063-7_1


https://www.apa.org/news/podcasts

16

Miller, K. (2015). From past to present: how memories of school shape parental views of
children’s schooling. International Journal of Early Years Education, 23(2), 153-171.
https://doi.org/10.1080/09669760.2014.992869

Mitsokapas, E., & Harris, RJ. (2022). Decision-making with distorted memory: Escaping the
trap of past experience. Physica A: Statistical Mechanics and its Applications.
https://doi.org/10.1016/j.physa.2021.126762

Obradovi¢, J., Sulik, M. J., & Shaffer, A. (2021). Learning to let go: Parental over-engagement
predicts poorer self-regulation in kindergartners. Journal of Family Psychology : JFP :
Journal of the Division of Family Psychology of the American Psychological Association
(Division 43), 35(8), 1160-1170. https://doi.org/10.1037/fam0000838

Okello, M. (2023). The role of parents in their children’s education. African Journal of
Education and Practice, 9(1), pp. 27-37.

Okeke, C. 1. (2014): Effective home-school partnership: Some strategies to help strengthen
parental involvement. South African Journal of Education, 34(3), 1-9.

Peterson, C., Smorti, A., & Tani, F. (2008). Parental influences on earliest memories. Memory,
16(6), 569-578. https://doi.org/10.1080/02687030802025984

Peterson, C. (2021). What is your earliest memory? It depends. Memory, 29(6), 811-822.
https://doi.org/10.1080/09658211.2021.1918174

Smith, T. E., Holmes, S. R., Sheridan, S. M., Cooper, J. M., Bloomfield, B. S., & Preast, J. L.
(2021). The effects of consultation-based family-school engagement on student and
parent outcomes: A meta-analysis. Journal of Educational and Psychological

Consultation, 31(3), 278-306. https://doi.org/10.1080/10474412.2020.1749062



17

Soo, K., & Kutsar, D. (2022). Negative and positive experiences form the backbone of my
understanding of myself and other people: School life recollections of young adults.
International Journal of Emotional Education, 14(1), 53-68.
https://doi.org/10.56300/VVV17606

Speer, M. E., lIbrahim, S., Schiller, D. & Delgado, M. R. (2021). Finding positive meaning in
memories of negative events adaptively updates memory. Nature Communications 12,
6601. https://doi.org/10.1038/s41467-021-26906-4

Steyn, H. (2023). Empowering parents to support their children to survive and thrive in school:
A present-day challenge. In N. Popov, C. Wolhunter, Z. L. de Beer, G. Hilton, J.
Ogunleye, E. Achinewhu-Nworgu, & E. Niemczyk (Eds.), BCES Conference Book Vol
21., Recovering education: Using the experiences and learning acquired to build new
and better education systems, (pp. 29-35). Bulgarian Comparative Education Society.

Stohr, K. (2020). Self-knowledge: The importance of reflection. In M. M. Shew & K. K. Garchar
(Eds.), Philosophy for girls (pp. 1-15). Oxford University Press.

Suryadi, B., Sawitri, D. R., Hayat, B., & Putra, M. D. K. (2020). The Influence of
adolescent-parent career congruence and counselor roles in vocational guidance on the
career orientation students. International Journal of Instruction, 13(2), 45-60.
DOI:10.29333/1j1.2020.1324a

Swain, S. S. (1988). A correlational study between student achievement and parental
Involvement. Graduate Theses and Dissertations. 5874.

https://ecommons.udayton.edu/graduate theses/5874



18

U.S. Centers for Disease Control and Prevention. (2025). Parent engagement strategies for
involving parents in school health. https://www.cdc.gov/healthyyouth/protective/parent
_engagement.htm

U.S. Department of Education. (n.d.). Mission of the U.S. Department of Education.
https://www.ed.gov/about/ed-overview/mission-of-the-us-department-of-education

Utami, A.Y. (2022). The role of parental involvement in student academic outcomes. Journal of
Education Review Provision, 2(1), 17-21. https://doi.org/10.55885/jerp.v2i1.156

Veitch, H. (2017). Parental memories of school and children’s early learning: A comparison of
higher- income and lower-income mothers. New Waves Educational Research
Development, 20(1), 38-54.

Yulianti, K., Denessen, E., Droop, M., & Veerman, G. J. (2022). School efforts to promote
parental involvement: the contributions of school leaders and teachers.

Educational Studies, 48(1), 98-113. https://doi.org/10.1080/03055698.2020.1740978



Appendix A
Principal Component Analysis (PCA) Total Variance, Communalities and Component

Matrix Tables

Total Variance Explained

Initial Eigenvalues® Extraction Sums of Squared Loadings
Component Total % of Variance = Cumulative % Total % of Variance  Cumulative %
Raw 1 21.606 95,588 95588 21.606 95.588 95588
2 .997 4412 100.000
Rescaled 1 21.606 95.588 95.588 1.907 95.350 95.350
2 .997 4412 100.000

Extraction Method: Principal Component Analysis.
a. When analyzing a covariance matrix, the initial eigenvalues are the same across the raw and rescaled

solution.
Communalities
Raw Rescaled
Initial Extraction Initial Extraction
School Memories 9.514 8.929 1.000 .938
Participants' Engagement 13.090 12.678 1.000 969

Extraction Method: Principal Component Analysis.

Component Matrix®

Raw Rescaled
Component Component
1 1

School Memories 2.988 .969

Participants' Engagement 3.561 .984

Extraction Method: Principal Component Analysis.
a. 1 components extracted.



Appendix B

Ordinal Regression Analysis Parameter Estimates Table

Model Fitting Information

-2Log
Model Likelihood Chi-Square df Sig.
Intercept Only 1492168
Final .000 1492168 1 <.001

Link function: Logit.

Pseudo R-Square

Cox and Snell 994
Nagelkerke .996
McFadden 819

Link function: Logit.



Appendix C

Ordinal Regression Parameter Estimates

Parameter Estimates
95% Confidence Interval

Estimate  Std. Error Wald df Sig. Lower Bound Upper Bound

Threshold [:;]l‘tlclpantsEngagemem: 4438 1159 14643 1 <001 2163 6.705
7[1§3m 7579 8713 75287 1 <001 5867 9.201
[F;:;;mclpantsEngagement= 10114 852 140848 1 <001 8444 11.785
[;;;]mclpamssngagement= 13083 921 201714 1 <001 1217 14.888
l;;;]rﬂclpamsEngagement= 21515 1479 211727 1 <001 18617 24413
[;;;]mclpantsEngagemenh 32018 I 2:045 I 2451 4'57 [ 1 | <001 ] 28010 | 36027
if;ﬁclpams&ngagement: 37812 2203 271884 1 <001 33317 42307
E;;]mclpamsngagemenh 39134 2349 277481 1 <001 34530 43739
g;;{uclpamEngaqemenﬂ 40584 2425 280.065 1 <001 35.831 45337
[:;;ﬁclpantsEnqagemem: 41545 2477 281339 1 <001 36690 46.400
‘[ggrhcipamsrsngagemenu 41864 2493 281926 1 <001 36978 46.751
Egiuclpamsemagemenh 42975 2557 282470 1 <001 37.963 47.987
[;;;]mclpamsEngagement= 43818 2611 281691 1 <001 38701 48.934
?;}mclpantsEngagsmenh 44557 2658 281.002 1 <001 39.348 49765
?g;ﬂclpantsEngagement: 47077 2821 278532 1 <001 41,549 52.606
?arﬂclpants&ngagemenh 48336 2887 280327 1 <001 42678 53.994
VQ[P;g]TﬂclpantsEngagemenh 49883 2970 282184 1 <001 44083 55.703
T:;]m:lpamEngagemenh 50851 3025 282517 1 <001 44.921 56.781
gliag]lclpamsEngagemenh 51391 3056 282845 1 <001 45.402 57.380
%;gclpamsrsngagemenh 52508 3121 283012 1 <001 46391 58.626
g:;ortliclpamEngagemenh 54113 3210 284217 1 <001 47822 60.404
gl:a-gciatsénoaqemenh 55342 3279 284869 1 <001 48916 61.769
ﬁ;at]iclpamEngagement= 56441 3322 285685 1 <001 49631 62651
EQ:}::lpantsEngagement: 56868 3359  286.565 1 <001 50.284 63.453
gl;;gliclpamlinoagemenh 58906 3464 289.214 1 <001 52117 65.695
.%;fclpamsEngagemenh 59842 3513 290151 1 <001 52956 66.727
'ﬁ;‘é&nnwénm& 61653 3647 285818 1 <001 54505 68.800
[}:a'?iclpamaEnqagemenh 64242 3834 280.826 1 <001 56.728 71.755
Locaion _ SchoolMemor 4.659 276 284.485 1 <001 4118 5.201

Link function: Logit.



Appendix D

School Activities to Improve Parent Engagement

School Activities n %
Sending timely school communications and alerts. 143 49.65%
Using social media to communicate school activities and
events. 106 36.81%
Using technology for parent/teacher conferences and other
kinds of meetings. 132 45.83%
Considering working parents’ schedules when planning school
activities and events. 176 61.11%
Conducting surveys to understand parents’ needs. 120 41.67%
Using home visits as an alternative to build relationships with
parents and children. 29 10.07%
Making volunteer opportunities obvious. 104 36.11%
Increasing productive face-face meetings and providing
realistic solutions. 120 41.67%
Showing an interest in less popular and average students. 111 38.54%
Considering cultural differences when planning school
activities and events. 83 28.82%
Considering the economic assets of the family. 99 34.38%
Preparing for diversity and inclusion of parents (i.e., language,
religion, gender, race). 89 30.90%
Focus athletes on educational achievements. 53 18.40%




